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Abstract:  The struggle for gender equity in Afghanistan has been a long and difficult one under 
war conditions. Nonetheless, amazing progress has been made both in transforming higher 
education and in improving the situation for women students and women faculty members over 
the last few years. What is particularly striking about this effort is the level of success in a very 
challenging environment. Part of the success, as we suggest, is a consequence of the focus on 
gender policy in higher education, which operates in an amazingly free environment. That has 
allowed the kind of analysis and discussion of traditional views about women to be examined 
and new policies put in place moving toward the MoHE goal of gender equity. Higher education 
has moved from a situation of virtually no women students, faculty, or staff in 2001 to 28% 
women students and 14% women faculty members in 2017. The atmosphere for women has 
changed remarkably with a Higher Education Gender Strategy to continue the process of change 
and a range of other policies and actions designed to create an open, comfortable, and equal 
environment for women. What is striking about these changes is that we think their success is 
due in large part to the narrow focus of change on higher education – a process that probably 
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would not have succeeded if tried at the national level. Nonetheless, it is a first step in expanding 
improved conditions for women broadly in Afghanistan and is suggestive of a successful 
approach for other countries with serious problems of gender discrimination. 
Keywords: gender equity; Afghanistan; inequities; exclusions; pervasive culture of male 
dominance; academic freedom; transformation; sexual harassment; admissions examination; 
violence against women; gender strategy 
 
El esfuerzo para la norma de la igualdad de género en la educación superior de 
Afganistán:  Obstáculos, dificultades y realización 
Resumen: El esfuerzo para la igualdad de género en Afganistán ha sido largo y difícil en las 
condiciones de Guerra. Sin embargo, en los últimos años, se ha logrado asombrante progreso en 
la transformación de la educación superior y en las condiciones para las estudiantes y las 
profesoras. Lo más sorprendente del esfuerzo es el nivel de éxito en un ambiente desafiante. 
Sugerimos que el éxito se debe en parte a la atención a la norma de la igualdad de género. Eso ha 
permitido que se examine la vista tradicional hacia la mujer y que nuevas normas se desarrollen 
para la meta de la igualdad de género en la MoHE. En 2001 no se encontraban estudiantes, 
profesorado o empleadas femeninas. En 2017 el  número ha crecido hasta lograr el 28% de 
estudiantes y 14% del profesorado femenino. El ambiente ha cambiado mucho para las mujeres 
quienes ahora pueden sentirse más cómodas y tranquilas. Esperamos que los cambios que 
hemos visto en Afganistán puedan sugerir métodos para lograr la igualdad de género en otros 
países. 
Palabras-clave: igualdad de género; Afganistán; desigualdades; eclusiones; cultura de 
dominación masculina; libertad académica; transformación; acoso sexual; exámen de ingreso; 
violencia contra mujeres; estrategia de género 
 
O esforço pela norma de igualdade de gênero no ensino superior no Afeganistão: 
Obstáculos, dificuldades e realização 
Resumo: O esforço pela igualdade de gênero no Afeganistão tem sido longo e difícil nas 
condições de guerra. No entanto, nos últimos anos, foram feitos progressos 
surpreendentes na transformação do ensino superior e nas condições para estudantes e 
professores. A parte mais surpreendente do esforço é o nível de sucesso em um ambiente 
desafiador. Sugerimos que o sucesso se deva em parte à atenção à norma de igualdade de 
gênero. Isso permitiu examinar a visão tradicional das mulheres e desenvolver novos 
padrões para o objetivo de igualdade de gênero no MoHE. Em 2001, não havia estudantes, 
professores ou funcionárias. Em 2017, o número cresceu para 28% dos estudantes e 14% 
das professoras. O ambiente mudou muito para as mulheres que agora podem se sentir 
mais confortáveis e calmas. Esperamos que as mudanças que vimos no Afeganistão 
possam sugerir métodos para alcançar a igualdade de gênero em outros países. 
Palavras-chave: igualdade de gênero; Afeganistão; desigualdades; eclusões; cultura de 
dominação masculina; liberdade acadêmica; transformação; assédio sexual; vestibular; 
violência contra a mulher; estratégia de gênero 
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Introduction 
The difficulties of achieving gender equity in the West are well known to most of us. The 
magnitude of the problem of gender equity in much of Asia and Africa is staggering in 
comparison. Yet it would be hard to find an environment more difficult in this regard than that 
in Afghanistan where the challenges have been Herculean. Afghanistan is listed as 169th out of 
187 countries on the United Nations Gender Inequality Index (UNDP, 2013, p. 1). The 
problems encompass a broad range of areas including access to health care, education, 
employment, and social life. Only 17% of women are literate versus 35% for men (UNESCO 
2016: 1), until recently Afghanistan had the highest level of maternal mortality and the second 
highest level of infant mortality in the world. Improved health care for women has reduced that 
somewhat but levels are still among the highest in the world. The situation is complicated by 
war, the Taliban’s hostility toward women’s education including their banning women from any 
level of education from 1996 to the end of 2001, and traditional attitudes generally about the 
place of women in society. Girls in some areas are harassed going to and from school, and girl’s 
schools continue to be burned or destroyed.  
In what follows, we want to trace recent efforts by the Ministry of Higher Education to 
foster gender equity in higher education, including a higher education gender strategy and sexual 
harassment policy as well as explore the challenges faced, putting those efforts in context with 
some concrete examples and look at successes to date. Much of the data used in this paper is 
from the Ministry of Higher Education (MoHE), to which we had access since the senior author 
was advisor to the Ministry for seven years and the other worked as an executive assistant for 
the Deputy Minister for Academic Affairs, Professor Mohammad O. Babury, who was in charge 
of higher education on a day-to-day basis. We both worked for the Higher Education Project 
(HEP) and later the University Support and Workforce Development Program (USWDP) run 
through the University of Massachusetts, Amherst, and funded by USAID. We facilitated some 
of the data gathering at the MoHE and did much of the data analysis while working in the 
MoHE including putting together the data for most of the tables included here. This material is 
used with permission from the Ministry. In addition, we consulted other data on gender and 
education which were available both in the field and in the United States.  
Our methodology was both descriptive and analytical of operations we experienced, 
interviews, and data we had access to when in Afghanistan. We continue to have access to much 
of this data based on our previous work at the MoHE. Some of our findings are drawn from 
interviews with other participants (many noted in the text) and a small survey during June 2013 
of the providers of pre-Kankor training in the Kabul area.1 The first author worked in 
Afghanistan for short period in 2003, 2005 and 2006 and full time from 2009 to 2016.  The 
second author was born in Afghanistan and worked for the Higher Education Project from May 
2008 to August 2014, the period from 2010 in the Office of the Deputy Minister as executive 
assistant. Both authors were involved in much of the day to day data gathering at the MoHE, 
discussions with other ministries and activists from higher education, the community and 
Parliament. The primary author was involved in the policy discussions about the strategic plans 
of 2009 and 2016, the gender strategy, and the sexual harassment policy and served on several 
joint committees with the Ministry of Education, Ministry of Labour and the Ministry of 
Women’s Affairs as well as on the Commission on Curriculum and that on Quality Assurance 
 
1 The survey was carried out by Mujtaba Hedayet in Kabul during June 2013 and involved face-to-face 
interviews with provider of pre-Kankor training in the Kabul area. 
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and Accreditation at the MoHE. Almost all of the MoHE policy documents discussed in this 
paper are available on the MoHE website. 
 
Comparative Patterns of Inequalities and Exclusions Around the World  
and Their Justifications 
An understanding of the problems faced in the effort to establish gender equity benefits 
from a comparative look at the experiences in other parts of the world, including the justifications 
and explanations of inequalities and exclusions facing women in various regions. The theoretical 
base for this study goes back to René Lenoir’s (1947) work on social exclusions (les exclus), which 
focused on those excluded from society. These exclusions were unrecognized at that time and seen 
as normal and “morally acceptable” (Estivill, 2003, p. 5). Indeed, Lenoir barely mentions women, 
focusing primarily on the disabled, but his points are powerful. Especially important for 
comparisons is the writing of Amartya Sen (1999, 2001), who is very specific in his detailed focus on 
women and in particular on inequalities and their justification in India, Japan, North Africa, South 
Asia, and elsewhere. His contributions on freedom, gender and development are especially 
important in the struggle to end discrimination against women in part because he was so clear in 
laying them out and emphasizing how they had become parts of so many cultures that they seemed 
normal and unquestioned. His work helped make the inequalities clear. 
One doesn’t have to look very hard to see a vast array of kinds of gender discrimination 
around the world. There is a preference for boy babies and the existence of female infanticide in 
parts of Asia. As Sen (2001) notes: “…gender inequality can manifest itself in the form of parents’ 
wanting a baby to be a boy rather than a girl” (p. 2). And now those preferences can be realized 
through “science,” as they are in some places. Then there are the consequences of female 
circumcision in much of North and West Africa, which generally results in genital mutilation, often 
with profound health and sexual consequences justified variously as an essential rite of passage at 
puberty, to facilitate childbirth, or as a mark of womanhood. It is often perpetuated most strongly 
by women in the society.  
We have also seen a major increase in so called “honor killings,” especially in India in the last 
two years – something that primarily affects women (George, 2016), a practice not unknown in 
Afghanistan, though not prevalent. Then there is the lack of property rights for women, inequality in 
marriage and divorce, job discrimination, and other exclusions. Understanding these traditions, 
practices and their justifications comparatively helps us understand the profound depth and power 
of these beliefs, the impact of these inequalities and many of the difficulties in eliminating them over 
time.  
The justifications of these inequalities, actions and exclusions are many. They include 
assertions that the practices are normal and appropriate, that they are ordained by God, that they do 
not represent inequality at all but are a result of a “division of labor,” that the inequalities are 
biologically defined. Opposition to these practices is seen as an attempt to thwart God’s will, as a 
threat to solidarity and the culture of a society, as a Western plot to weaken society and undermine 
traditional values, or an effort to prevent the preservation of local culture and tradition. Similar 
discrimination against women exists in Afghanistan where many parallel arguments are used to 
justify discriminatory acts. To foster change, we need to understand the values involved, the 
pervasiveness of these practices, the socialization processes which perpetuate them, the strength of 
the beliefs supporting these actions and inequalities, and the variety of ways they are justified.  
The consequences of gender inequities are far-reaching, destructive and frequently tragic. 
Amartya Sen (2001) notes that much of this gender inequality is based on “received values” 
The Struggle for Higher Education Gender Equity Policy in Afghanistan 5 
 
some of which demonstrate an “anti-female bias” [that] “…reflects the hold of traditional 
masculinist values….” (p. 15). He goes on to suggest, “…what is needed is not just freedom of 
action but also freedom of thought – to question received values.”  He continues: “Informed 
and critical agency is important in combating inequality of every kind. Gender inequality, 
including its many faces, is no exception.” Thus, a key to change is the freedom to scrutinize 
inherited beliefs and traditional values. That is no easy task for it is not just a matter of asking 
for freedom. And such freedoms are very hard to come by in societies that are steeped in 
hundreds of years of tradition and abhor change. 
What is especially interesting about the situation in Afghanistan is that much of the 
success in the fight for gender equity is occurring in higher education – experiences that suggest 
that this is a critical place to fight that discrimination. The environment in higher education in 
Afghanistan was remarkably free during the last decade, especially in a war context, and thus the 
universities became fertile ground for discussion, questioning of values, and action involving 
that kind of freedoms Sen advocates as a way to break down the pervasive culture of male 
domination through freedom of thought and actions. This does not mean that the problems of 
gender inequity were solved but it opened the door to substantial changes with higher education 
growing from no women students or faculty to 14% women faculty members and 28% women 
students in 2016.  
Sen (2001) suggests that this freedom for discussion, scrutinizing, and examining 
“inherited beliefs and traditions,” as well as advocacy for other values in a context in which 
equality can take root, is vital to successful change to foster gender equity (p. 15). And that is 
what has happened, though still incomplete, in Afghan higher education. To the extent that 
these changes have succeeded, they pave the way for new attitudes in the families of graduates, 
new values passed on to their children, and the opportunity to break the cycle of gender 
discrimination that has been so devastating for so many girls and women, depriving Afghan 
society of major contributions from half the society and depriving girls and women of the 
freedoms they have the right to expect. 
The World Bank (2005) put the problem in Afghanistan well when it noted that: 
“Gender has thus been one of the most politicized issues in Afghanistan over the past 100 years, 
where many reform attempts rightly or wrongly have been condemned by opponents as 
unIslamic and a challenge to the sanctity of the faith and family (p. 24). The World Bank study 
goes on to say: 
The definition of gender roles is so central in Afghan society and culture, that 
any perceived or planned changes require consultations not only with the 
household but also with the larger community. Men and women to a large extent 
share the same cultural ethos and values, including their conception of gender 
roles, and they seek to validate these within their communities. Years of turmoil 
have furthermore left communities to their own devices, strengthening the 
inherent distrust of external authorities and increased reliance upon conservative 
values. The remarkable social cohesion, which has brought the Afghan 
population through the years of turmoil with less scars than could be expected, 
also includes strict social norms and control of conformity with these norms. 
Hence any perceived attempt of inducing change requires solid consultation with 
and consent among the affected communities. (World Bank, 2005, p. 24) 
 
Though the challenges for bringing about changes in attitudes about gender equity are 
substantial, it is in the more confined realm of higher education that progress has been made. It 
is in this environment that the best opportunities to foster new and different values of equality 
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and fairness are beginning to be realized. Acceptance of these inequalities would have meant 
that the whole society would continue to suffer and waste the talent and resources of women 
and in all probability, relegate their children to inferior status for the rest of their lives. Theirs 
was a condition that was not freely chosen; this provides an opportunity to break that chain of 
discrimination through greater access to education including higher education. 
Some of the gender inequalities follow from unequal opportunities, lack of access to 
education, and discrimination that can be overcome or at least mitigated by education, others by 
provision of services widely desired. Part of the path to success is recognizing that a first step is 
to move toward gender equity in particular contexts – in this case in the context of higher 
education institutions. To the extent that succeeds, we expect that beyond this sphere, equal 
opportunities will spread little by little, place by place, as government and other organizations 
(including the World Bank, HEP, and the Asia Foundation) try to foster gender equity within 
their own spheres of operation in Afghanistan. We have seen a promising start in higher 
education in Afghanistan. We will try to unpack that process in the pages which follow. 
For the government, the effort to foster gender equity is reflected in the National Action Plan 
for Women of Afghanistan in 2007. It is also enshrined in the Government’s commitment to: The 
Convention on the Elimination of all forms of Discrimination against Women (ratified by the Government in 
March 2003), and the Beijing Platform for Action (1995), the global framework for the advancement of 
women. That was followed by President Hamid Karzai’s decree entitled Elimination of Violence Against 
Women in 2009 which laid out a series of laws and rules protecting women. Yet these commitments 
by government did not necessarily go very deep into either its structure or operation – and this has 
been an ongoing problem in Afghanistan. Nonetheless, these agreements and policies provided 
targets which have helped higher education. 
 
Ministry of Higher Education Efforts to Foster Gender Equity in Higher 
Education since the End of Taliban Rule 
The immediate challenge that faced the MoHE at the end of 2001 with the defeat of the 
Taliban, was getting women back into higher education.2 They had been forbidden from all levels of 
education and thus it was not just a matter of reopening the doors of the universities to women in 
2002, since the pool of those who could take the entrance exam was limited primarily to girls who 
had returned from exile in Pakistan, Iran and other places where they had been able to attend 
secondary school, the small number of young women who had been in underground secondary 
schools in places such as Paktia and Herat,3 and those few women who had been in universities in 
1996, when they were closed to women. The one exception to allowing women into higher 
education during the Taliban period was in medicine, since the Taliban did not want male doctors 
treating their wives and daughters. Kabul Medical University graduated about 134 women MDs 
during that period. We estimate that there were about 380 women in Kabul Medical School during 
1996-2001.4 
 
 
2 There had been about 3000 women and 7700 men in higher education in 1995 before the Taliban’s decree 
to eliminate women from all levels of education (Sarif & Samaday, 2001, p. 67).  
3 For example, eleven young women enrolled in higher education from Kapisa which had several thriving 
underground schools for girls during the Taliban era. For an excellent description of these schools see 
Christina Lamb (2002). 
4 Data for women graduates at Kabul Medical University during 1989 to 2014 was provided by Deputy 
Minister Professor M. O. Babury in December 2016. 
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Figure 1. Growth in Higher Education Students 2001-2016 
Source: MoHE Data 2016 
 
 A total of 1746 women were able to enroll in higher education institutions in 2002. The 
percentage of women grew 156% in 2003, and 86% the following year, bringing the total number of 
women to almost 8,300 by 2004. Women could enroll in any field they qualified for (given their 
Kankor score), however they were largely found in education, literature, English, foreign languages, 
journalism, medicine, Islamic education, and pharmacy.5 In the last few years there has been a push 
to get more women into the sciences. 
The overall demand for places by both men and women was high at that time with total 
enrollments jumping 191% in 2002. Total enrollment of women in public higher education 
plateaued at an average of about 19% of the total from 2005 to 2014, largely because of a shortage 
of dormitory places for women. By 2016, the total number of women in public higher education had 
grown to more than 45,397 being 28.8% of total student numbers with 202,757 total students. With 
the legalization of private higher education in 2006, private higher education expanded rapidly 
growing to 165,000 students in 2016 for a total of about 367,000 in higher education nationally in 
both public and private higher education. 
The challenges to increase the number of women in higher education were enormous and go 
back many years. Part of the problem was the small number of girls in primary and secondary 
education due to the hostility to girl’s education in some areas. In the 1950s, the total enrollment of 
girls in primary school was only 3,970 girls in the whole country out of 91,414 students, or 4.3% of 
the total. The percentage grew quickly and by 1960 there were almost 20,000 girls (11.4%). The 
number of girls in primary school continued to grow after the Russian invasion since they strongly 
encouraged education for girls and by 1990 the enrollment of girls in primary school was 34.1% of 
the total or 64,116 girls. The total dropped to 10.9% during the civil war, fell to 7.9% in 1999, under 
the Taliban and continued to fall to zero with the prohibition of women in any level of education in 
the areas they controlled.  
 
5 Personal communication with Deputy Minister Professor M. O. Babury on February 10, 2018. 
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Table 1 
12h Grade Enrollments and Estimates from 2008 - 2015 
  2008 2009 2010 2011 2012 2013 2014 2015 
Female 21,120 25,355 36,836 48,965 70,333 75,118 75,364 88,325 
Male 60,413 68,683 91,085 111,298 139,521 134,987 140,311 160,238 
Total 81,533 94,038 127,921 160,263 209,854 210,106 215,676 248,562 
               
12th grade 
% female 25.9% 27.0% 29.8% 30.6% 33.5% 35.8% 34.9% 35.5% 
Ministry of Education data and projections 2010 -14    
 
As Table 1 illustrates, the number of women graduates from secondary schools continues to 
be lower than men although it is improving year by year. In 2008, the percentage of women students 
in twelfth grade was 25.9%. By 2014, it had grown to almost 35%. Nonetheless, there is a much 
smaller pool of women available for higher education than men. The Ministry of Education 
estimates that the percentage of girls will not reach 40% girls until 2020.  Of those who signed up to 
take the Kankor (admissions) examination, about 29% were women.6 For many years the overall 
success rate of the young women who took the exam was the same as it was for men at about 25%.                                                                    
The expansion in the number of women students in contrast to male students in higher 
education (see Figure 2) is hampered by a number of factors in addition to the lower rate of 
participation of women in primary and secondary education (see Table 1). Part of the problem in 
rural areas was a consequence of fewer schools for women, few women teachers, with many 
teachers unqualified.7 Where secondary schools exist in rural areas, they are often of lower quality 
than those for men with curricula that is not as rigorous in subjects such as math and science and 
focused on subjects thought to be appropriate for young women such as sewing. 
 
 
Figure 2. Increase in Female and Male Students in Public Higher Education: 2001-2016 
       Source: MoHE data.                                   
 
6 This is an estimate based on the 2012 turnout for Kankor examinations. 
7 In the Draft Ministry of Education (2015, p. 28) the authors note that among the challenges are the: 
“Shortage of qualified female teachers, particularly in rural areas: There are no female teachers in about 
80 districts (out of 364 districts). 
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After years of equal performance with men from at least 2001-2010 on the Kankor 
(admissions) examination,8 starting in 2011, female students have been doing less well than men on 
the Kankor examination, with only 16% getting high enough scores for entry versus more than 25% 
for men, increasing to 19% for women in 2012, but still lower than men which continued to be 25% 
or higher (MoHE, March 2013, “Draft MoHE Strategy,” Kabul, MoHE, p. 3). This change seems to 
have been a consequence of the recent introduction of privately offered pre-Kankor preparation 
programs and the fact that families are sending their male children, but not many female children, to 
study at these Kankor preparation centers at a cost of about $250 per person for the several month-
long course. These courses have significantly increased the admissions success rate for those who 
take them to about 80%. Fewer than 20% of those who take these courses are women students.9 
That is now reflected in the lower pass rates for women starting in 2012 with women averaging at 
15% compared to 27% for men (MoHE, 2013).   
Recently, the MoHE has undertaken a number of initiatives designed to increase the success 
rate of women students on the Kankor, encouraging NGOs to offer such courses free or at reduced 
cost for women and suggesting that higher education institutions prepare free pre-Kankor courses 
for women, especially in rural areas. Several donors have joined to help in this effort, especially the 
Asia Foundation, with a broad program designed to help at least 8,000 young women with this 
preparation.10  
Mental health problems are another serious challenge for college age young people with an 
estimated 40% having clinical levels of post-traumatic stress disorder, depression, or anxiety (Babury 
& Hayward, 2013). This lowers their performance in the university, often leads to dropout and 
occasional suicide. The problem is twice as high among women as men, in part because they face 
additional family pressures to marry or have children while in higher education and because of 
sexual harassment. Almost everyone has had some contact with war at some point and for many of 
these experiences have been traumatic and damaging as shown in Figure 3 below. As you can see in 
the figure below, a little more than 62% of those interviewed had such experience ranging from 
injury to themselves to forced displacement from their homes. Only 36.6% had no such experiences. 
The MoHE is struggling to provide the first mental health clinics in higher education with a 
pilot project organized and planned for two universities. However, no state or donor funding has 
been forthcoming to date. 
 
8 The Kankor examination is a national entrance examination offered by the MoHE. It is given on a specific 
date in education centers around the country under very tight security. Questions are prepared by a faculty 
committee, reviewed, and usually printed abroad to insure security. With rare exceptions, there have not 
been problems of leaks in recent years. 
9 Data were gathered by Mujtaba Hedayet in June 2013, working with the primary author. The survey 
involved all known testing centers in Kabul with phone interviews with several others outside Kabul which 
confirmed the findings. A new program to train young women for the Kankor was launched by the Asia 
Foundation, especially in rural areas, in 2014 with results yet to be determined. 
10 The Asia Foundation (2015a, pp. 7-8, 2015b) has launched a major effort of pre-Kankor training for young 
women especially in rural areas. It involves Pre-Kankor training tied to the existing curriculum of secondary 
school. 
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Figure 3. The Most Distressing Lifetime Event from Afghan school-based survey      
Source : Panter-Brick et al. (2009).  
 
Violence Against Girls and Women and the Issue of Safety 
Attacks on girls going to and from school, sometimes with acid thrown at them, have 
been a regular occurrence in some parts of Afghanistan. In addition, girl’s schools continue to 
be burned or closed down. In May 2012, the Ministry of Education reported that 550 schools 
had been closed by insurgents. During the 2015 capture of Kunduz, the Taliban carried out a 
systematic campaign against women and girls (Rubin, 2015). 
 
Lack of Housing for Female Students 
A major problem affecting the enrollment of women students is the lack of adequate 
supervised housing on campuses for young women. About 80% of the housing was for men in 
2012, in part because the Taliban had destroyed some of the dormitories for girls. In a survey 
carried out by the Ministry of Higher Education in 2012, it was found that lack of adequate 
supervised housing was a major deterrent for sending girls to higher education institutions. 
Families will not send their daughters to universities without safe supervised housing. To deal 
with this issue, the Ministry launched a major campaign for more women’s dorms in 2012.  
Sexual Harassment 
 Sexual harassment and violence are major problems in Afghanistan including in higher 
education. The Asia foundation found that 13% of women regard domestic violence as one of 
three of their major problem after employment and education (Asia Foundation, 2015b, p. 6). 
For higher education, the Ministry of Higher Education responded to sexual harassment and 
violence by developing a sexual harassment policy in 2009, and included it in its Byelaws for Ethics 
and Discipline (2009a). To further deal with the problem, the MoHE expanded the sexual 
harassment policy in 2015 making it the major focus of a workshop for all chancellors and 
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senior administrators in July 2016. Sexual harassment has terrible consequences in demeaning 
women, cutting into their self-esteem, increasing their sense of insecurity, and undermining the 
critical conditions of openness and safety in the higher education community. It is part of what 
contributes to Afghanistan’s recently having one of the highest suicide rates in the world with 
more people dying from suicide than the combination of murders and war deaths according to a 
study by the Ministry of Public Health in 2014 (Mora, 2014). More than 8500 suicides were 
reported during 2014, about half being women. Almost half of those women died from self-
immolation.  
The MoHE Policy on Elimination of Discrimination and Sexual Harassment in Universities and 
Institutions of Higher Education (2015) outlaws and clearly defines sexual harassment. It lays out 
policies to ensure that the university campuses are free of sexual harassment, providing a safe 
and free environment for women. Procedures are in place to assist and protect women faced 
with harassment and to punish those who commit it. It also covers harassment against men. 
Other Pressures on Women in Higher Education  
Once young women are admitted to higher education institutions other pressures affect 
them. There are the usual stresses associated with higher education that affect all students, male 
and female. In addition, young women in Afghanistan frequently are subjected to further 
pressures from their families, many of whom were not eager to have their daughters go to the 
university in the first place. They often regularly urge them to get married before they finish. 
These pressures complicate girl’s lives since in most cases the choices for marriage partners in 
Afghanistan are made by parents often with little input from the young woman or man. The 
concern of many young women is whether their husbands will allow them to continue their 
education, and after that whether they will allow them to work if they wish.11 We have seen 
many sad cases where the woman disappeared after marriage and is basically confined to the 
home by the husband going out only when accompanied by the husband or a male child.  
Many young women are worried about employment possibilities. It is much harder for 
women than men to gain employment, even in government service and NGOs where there are 
more opportunities. If a young woman goes to work for a foreign employer she is likely to get a 
“night letter” from the Taliban telling her that she should stop working for foreigners. These are 
put under the front door at night and are usually are quite explicit, for example, saying that: “We 
know you are alone with your mother since your father has died and that you work for company 
X in central Kabul. You must quit or something terrible will happen to you or your mother.”12 
They do sometimes follow-up with violence if the women continue their employment. 
 Graduate study also poses problems for those women who want it. One of the major 
challenges is that most master’s and PhD programs are outside Afghanistan. Other problems 
often relate to parents who refuse to sign the papers needed to get a passport. All women need 
the permission of parents or a spouse to get a passport. Several have lost out on Fulbright 
awards when after initial agreement from parents, at the last minute they refuse to sign the 
permission forms.  Fortunately, there are now a large number of master’s programs in 
Afghanistan and that has helped make graduate study more available for women. 
 
 
11 This information is based on interviews conducted by the second author during 2016, as well as our 
observations when working for the MoHE. 
12 Based on an actual experience of a colleague of the authors. In this case, fortunately there was no follow-
up. 
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The Costs of Gender Inequality 
 
The economic costs of gender inequalities for Afghan society as a whole are substantial. 
Afghanistan has one of the lowest levels of female participation in the workforce at 10%, only 
25% of women are competing in the market in some type of paid employment and most of that 
is in the informal sector. Household decisions are dominated by men in 89% of the cases 
according to a recent survey (World Bank, 2016). Few women are in the formal job sector and 
even there, gender discrimination is rife, especially in private employment. No comprehensive 
studies of salary difference by gender have been carried out in Afghanistan, but from the limited 
data at our disposal, we would guess the difference for women is 35% to 40% lower than men. 
This is a major worry for girls as they complete their higher education. No one thing holds back 
the Afghan economy more than discrimination against women.  
We have mentioned the problem of access to high education. Lack of access to primary 
and secondary education has other costs including the high level of illiteracy among women at 
83% versus 65% for men. As can be seen in Table 2, the average number of years of schooling 
is only 7 years for women compared to 11 years for men. That has an effect on their children as 
well since we know that educated women are much more likely to send their children to school. 
Thus, the long-term effects of this becomes a catastrophic vicious cycle. And without education 
the chances to earn a decent wage are limited. 
 
 Table 2  
 Human Development Indicators: Afghanistan 
Afghanistan HDI Index score 1980 0.228 
Afghanistan HDI index score 2015 0.465 
  
Life expectancy Afghanistan (years) in 1980 39.2 
Life expectancy Afghanistan (years) in 2015 60.4 
  
Expected years of schooling, men 11.3 
Expected years of schooling, women 7.2 
  
Gross national PPP (purchasing power parity) $1,885 
  
Maternal mortality rate per 100,000 (1990) 1340 
Maternal mortality rate per 100,000 (2014) 396 
  
Infant mortality rate per 100,000 under 5 yrs.  1971     220 
1979 183 
1994 142 
2002 115 
2014 70 
    Source: World Health Organization (2010), United Nations Human Development Indicators (2015) 
 
Women have limited access to health care in Afghanistan. As noted earlier, Afghanistan 
had the second highest infant mortality rate in the world until recently, and the highest maternal 
mortality rate. Part of the problem is the limited number of health care facilities, and part the 
inability of families to pay fees or for medication. Access has improved somewhat but infant 
mortality and maternal mortality remain among the highest in the world as can be seen in the 
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Table 2. Looking at the United Nations Human Development Indicators for Afghanistan in 2015, we 
see that Afghanistan is ranked 171st out of 182, with Sierra Leone and Guinea being at the 
bottom. Life expectancy has improved significantly from 1980 at 39 years, growing to 60 years 
in 2015 due to improved health care generally in Afghanistan. 
          
The high price paid by early women in leadership positions. The first women faculty 
members, administrators, and directors faced problems of recognition of their authority by some 
faculty members, students, and others. That problem continues at some institutions. These 
women pioneers have often faced terrible problems, including death threats in at least one case. 
The MoHE reacts strongly against such threats, providing protection when necessary. While the 
Ministry has been very supportive of these women, the high price some of them have paid for 
taking these positions is worrying and has deterred other women from being willing to move 
into these positions.13 For the most part, however, the women were received positively and 
operated effectively with great success, efficiency, and grace. As a result, people began to see a 
change in attitudes on these campuses.  
Preparing a Gender Strategy for Higher Education 
The National Higher Education Strategic Plan: 2010-2014, written in 2009, committed the 
Ministry to move in the direction of gender equity (MoHE, 2009b, p. 5). By 2011, it was clear 
that not much progress was being made on gender equity in higher education or in the country 
as a whole. The efforts of the Ministry of Women’s Affairs to work with other ministries on 
gender issues had ceased since the Ministry of Higher Education was the only other Ministry 
showing up for those meetings. Efforts on gender in the Ministry of Education were faltering, 
partly because the Minister of Education at that time was not a supporter. Programs to end 
gender discrimination by Parliament had also been of limited success.  
In this context, Deputy Minister Babury began to talk in July 2011, about what could be 
done in higher education to move the agenda forward to foster gender equity. He was 
concerned that the number of women students was not increasing fast enough, he worried about 
the difficulty in recruiting women faculty members, and the need for more women with 
advanced degrees. He organized internal discussions about developing a gender strategy for the 
Ministry. The Deputy Minister asked his advisor, the primary author, to prepare a short paper 
on “Gender Challenges in Higher Education,” which was completed on July 19, 2011. It gave a 
brief overview of the current situation and suggested a major focus on increased admission for 
women students; encouraged promotion for women when they are eligible; and urged 
institutions to hire more women faculty members. It also included plans to build enough 
resident halls to overcome the current shortage and thus encourage more women to apply for 
admission.  
During the discussion that followed, it became clear that if there was to be progress on 
women’s issues in Afghanistan, it was going to have to be led by the Ministry of Higher 
Education. That discussion initiated a concerted effort to broaden the focus on gender at the 
MoHE, to involve all higher education institutions in the effort, and to seek donor support for 
those aspects of the program which would require additional funding, in particular dormitories 
for women and scholarships for women faculty members to study for advanced degrees abroad. 
This discussion took place broadly within the higher education community, and importantly, did 
not engender any opposition within the Ministry of Higher Education or the higher education 
 
13 Based on actual cases observed by the authors at the MoHE. 
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community. There was general agreement that this effort was vital for the country and for the 
future of higher education. Unlike the concerns expressed in 2009 during the drafting of the 
NHESP: 2010-2014, there was no dissent from administrators or faculty members.  
The actual work on a gender strategy began in October 2012, when Deputy Minister 
Babury asked the MoHE advisor to prepare a confidential draft of a possible Higher Education 
Gender Strategy. Soon after that, the MoHE carried out a small study to determine the major 
impediments to the enrollment of more women students in higher education. That finding led to 
a call for more dormitories for women. That request was circulated in a piece titled: “Gender 
Challenges in Higher Education: The Critical Need for Residence Halls for Female Students,” 
which was widely circulated by the MoHE in 2012 and 2013. It was read by most donors and led 
to an immediate promise of funding for two women’s dorms through the US Embassy, and 
soon thereafter, for women’s dorms by France, Germany, and Norway. 
The work on a Gender Strategy was a collective effort with many participants over the 
next two years. It received support and input from the Ministry of Women’s Affairs, the 
committee on gender in Parliament, the Human Rights Commission, a number of chancellors, 
female and male faculty members, and the Sharia Law Faculty at Kabul University. The Higher 
Education Project (HEP) and its follow-up University Support and Workforce Development 
Program (USWDP), both funded by USAID, assisted with preparation, translation, and overall 
support for the project. 
In spite of the support of these leaders and organizations, except for a small group within 
the MoHE and on some of the larger campuses, there was little general concern about the issue of 
gender equity. Even though it was a goal of the 2009 National Higher Education Strategic Plan: 2010-
2014, and had broad support, unfortunately it was not seen as a critical issue for many people in 
higher education beyond the leadership and a small number of interested faculty members, 
administrators and activists. Had it not been for the concern and initiatives of Minister Dadfur in 
2009, and that of Deputy Minister Babury then and later, along with a few others committed to 
gender equity in the universities, plus the Ministry of Women’s Affairs, little would have been done. 
There was activity on these issues in half a dozen institutions including Kabul University where its 
Gender Studies Institute, working on issues of sexual harassment, carried out a small study on that 
topic in 2010. They produced a draft document in 2012, titled “Discrimination and Sexual 
Harassment Policy for Universities and Institutions of Higher Education” with data from their 
survey.  
There were a few other notable exceptions of institutions making a special effort to improve 
conditions for women on their campuses and to make higher education more welcoming and secure 
for women including: a major outdoor floodlight project to enhance the safety of women at night to 
“light up the campus” at Kabul University; several universities are providing transportation for 
women students on campus (Khost); two universities have special programs to encourage women to 
apply to the university (Balkh and Nangarhar); another has provided special Internet facilities for 
women (Kandahar); one has worked with male students on a code of conduct including anti-
harassment policies (Takhar); and several have special committees or a Women’s Council to address 
issues of women’s safety. In 2005-6, the institutional strategic plans of two universities (Nangarhar 
and Kabul University) listed gender equity as long-term goals.   
Otherwise, until recently, when the topic of gender equity came up on campus one was 
likely to hear comments such as: “It is a women’s problem let them solve it.” Or an assertion 
that “it isn’t a serious problem here.” Or perhaps a statement that “it isn’t really so bad in higher 
education – we treat everyone equally.” Others recognized the problem but felt nothing could 
be done. Most people also turned a blind eye to sexual harassment – “it doesn’t exist, it is just 
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people’s imagination, it is a foreign concept, it doesn’t happen in universities in Afghanistan.” 
And yet it did happen and the consequences were often devastating including women dropping 
out of the institutions and even suicide. Some people were afraid to bring up the issue because 
they felt it touched on Islam and long-term traditions and they would be criticized as unIslamic 
if they said anything. Yet nothing in Islam encouraged unequal treatment and indeed there are 
prohibitions against inequality and violence against women in Islam. Sexual harassment is 
prohibited in Islam and is considered unfair, an injustice and forbidden: “Allah enjoins justice 
and kindness and forbids indecency, wickedness and oppression. He admonishes you so that 
you may take heed” (Quran, ch.16, Surat l-nahl, verse 90).   
In the meantime, the MoHE continued to finalize the gender strategy working with 
leaders of several institutions, the Ministry of Women’s Affairs, and the Parliamentary gender 
group. The strategy was also reviewed widely by administrators and faculty members at a 
number of institutions. The final English version of the Higher Education Gender Strategy was 
completed in May 2014, with plans to release it soon thereafter.  
The Gender Strategy included a discussion of the history of Ministry efforts to improve the 
situation for women, challenges faced in increasing the admission of women to higher 
education, the difficulties in recruiting women faculty members, problems women faced once 
hired including promotions, research funding, access to master’s and Ph.D. programs and 
limited access to leadership positions. It laid out a vision for higher education “to improve 
gender equity” and “provide a safe and secure environment in which men and women can work 
creatively and freely without harassment or fears for their safety” (MoHE, 2016a, p. 8). It also 
included discussion of the problem of violence against women as well as sexism and sexual 
harassment. It laid out plans and tasks for faculty members, higher education institutions, 
students, and the system. It concluded with an action plan with priorities including increased 
access for women at the undergraduate and graduate levels, improving the atmosphere on 
campuses to insure equal treatment and safety, a goal of increasing the percentage of women 
students to 25% and faculty members to 20% by 2020, increased fellowships for women to 
study abroad for master’s and PhDs, construction of 4000 more dormitory places for women, 
and establishment of a committee to review progress on these goals (MoHE, 2016b, pp. 19-20). 
Unfortunately, these plans were interrupted by the failure of the efforts of women MPs 
in Parliament to gain legislative approval of the policy, “Elimination of Violence Against 
Women” promulgated by decree by President Karzai in 2009. The failure of this effort was a 
serious blow to gender equity in general, especially because it sparked a backlash among 
Parliamentary conservatives which led to the preparation and approval of other laws and rules 
making it hard for family members and any relative to testify against abusers and further 
weakened protection of wives (Graham-Harrison, 2014, p. 1). These actions demonstrated that 
in Afghanistan generally, not much progress had been made in changing attitudes about women. 
All this made the environment for public release of the Higher Education Gender Strategy difficult. 
As a result, a decision was made to delay its release for fear that it would produce a similar 
backlash and result in legislation annulling the plans.  
In spite of this setback generally, the MoHE continued to operate on the principles set 
out in the gender strategy within higher education and produced new policies including an 
updating of the 2009 sexual harassment policy, Discrimination and Sexual Harassment Policy for 
Higher Education Institutions released in October 2015. Throughout the period from 2009 to the 
release of the gender strategy in 2016, the Deputy Minister for Academic Affairs worked with 
institutions, chancellors, vice chancellors and deans on improving the conditions for women in 
higher education and operated as if the policy laid out in the Gender Strategy was in place.  
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The Ministry continued with its implementation of the National Higher Education Strategic 
Plan: 2010-2014 which had a number of measures designed to improve conditions for women, 
increase access for women to higher education as well as to hire more women faculty members. 
In the meantime, the Deputy Minister had additional people review the draft Gender Strategy as 
a way to strengthen it further and give it broader exposure within the higher education 
community. The reviews were generally positive and resulted in additional suggestions which 
were incorporated where possible.  
With the coming of a new national President Ashraf Ghani, the environment improved. 
He read the Higher Education Gender Strategy and gave his enthusiastic approval. The new Minister 
of Higher Education Dr. Farida Momand, was also strongly supported of this effort. In July 
2016, the Higher Education Gender Strategy was formally released at a workshop at the MoHE for 
Chancellors, Vice Chancellors, deans, and others. It was well received by those present. They 
then worked for several days on institutional strategies to support its implementation. These 
were reviewed by those present, strengthened, and are now being implemented by the 
institutions.  
External assistance for gender equity. In spite of initial reluctance of donors to fund 
gender efforts, largely because they thought the issue was too controversial, in the last few years 
the MoHE did receive some external assistance with its plans to facilitate gender equity. USAID 
provided financial support for these efforts through the Higher Education Project (HEP) and 
the University Support and Workforce Development Project (USWDP). The World Bank 
supported gender equity through the Strengthening Higher Education Program (SHEP). There 
was also assistance from several other governments and NGOs including the Asia Foundation.  
Several external assistance programs provided useful models for the future, especially the 
requirement of 50% women admissions in new higher education programs by HEP and the 
focus on rural women by the Asia Foundation. Particularly important has been assistance based 
on a good understanding of local conditions and capacity. Some NGOs interested in gender 
issues had little understanding of the local environment and, for example, chastised the MoHE 
for not bringing the percentage of women students to half the enrollment by early 2002 – failing 
to understand that the Taliban had closed most primary and secondary schools and the 
universities to women during their rule. Thus, it was not just a matter of opening the door to 
women, they had to get the education they missed to allow them to pass the Kankor admissions 
examination. They also didn’t understand the sensitivity about the term “affirmative action” and 
that hurt their efforts.   
The HEP project included a commitment to 50% women admissions in new academic 
programs including a Master’s in English and a Master’s of Public Administrations.  That target 
was met in Education and proved very successful with several women at the top of the classes. 
HEP also hired a number of female staff members. The experience of many women working 
with men successfully on higher education projects in the MoHE and at the institutions 
produced an important positive effect in some of the communities in which they operated. 
Furthermore, the academic successes of many of the women students (some doing much better 
than their male colleagues) had an important impact on faculty members who had expressed 
doubts about their prospects. These efforts over the years have created a more welcoming 
environment for women and helped increase the number of women in higher education. Several 
other programs followed this lead.  
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Conclusions 
 The progress made on improving both the number and the conditions of women in 
Afghan higher education has been substantial, especially in urban higher education institutions. 
Higher education has moved from nearly no women students or faculty members in 200114 to 
28% women students and 14% faculty members in 2016. The sexual harassment policy from 
2009 was updated and expanded in 2015, a Higher Education Gender Strategy is in place, and major 
efforts have been taken at higher education institutions to improve the climate and conditions 
for women. By 2015 there were sixteen university dormitories for women with 2946 places with 
two more under construction at Herat and Balk Universities for 850 and 370 women 
respectively (MoHE, 2015b, p. 1). A major effort is underway to provide pre-Kankor training 
for young women to help them have the same opportunities as men on the admissions 
examination. At the same time, women have also been assisted by the major transformations in 
higher education over the last five years including increased access for women students, quality 
assurance and accreditation, upgrading curricula, faculty development encouraging more 
master’s and PhDs, merit hiring and promotions, expansion of IT facilities, more fellowships for 
women and expansion of the infrastructure. 
 An important part of these achievements was that the work was driven by, and focused 
on, higher education rather than a broader target. In spite of war, and an initially difficult 
environment, higher education has managed to maintain a high level of academic freedom, 
encouraged discussion, creativity, and the freedom to explore ideas. The work to improve 
conditions for women in higher education, including greater access, financial support, creation 
of an open and welcoming environment, working to end sexual harassment and tough measures 
against discrimination and violence; has been very successful. All this worked in part because it 
was in the somewhat enclosed and isolated environment of higher education.  
We have seen the veracity of Amartya Sen’s assertion that a key to ending gender 
discrimination and inequality is the freedom to question inherited beliefs and take action to 
change them (Sen, 2001, p. 15). That is happening in Afghan higher education with significant 
results. While the outcomes are still a work in progress, the authors have seen important 
changes in attitudes and actions there. Part of the success is the university environment in 
Afghanistan which allowed these discussions to take place, facilitated the scrutinizing and 
questioning of the traditions which foster inequality, and a recognition that excluding women 
from equal opportunities was unfair and deprived Afghanistan of the talents of half its 
population. And we are already beginning to see other contributions from these changes, 
different attitudes in the families of graduates, higher incidences of education of offspring, and 
changing attitudes between the sexes both in higher education and away from it – in the 
workforce, in the home, in the community. We see these changes in often surprising ways 
ranging from a young husband changing a baby’s diapers – something no virile Afghan male 
would have done even five years ago – to male faculty members nominating women colleagues 
to prestigious committees, and male students publicly shaming a male colleague for a sexist 
remark. Progress is being made broadly one step at a time. 
We would be remiss, however, not to emphasize that substantial challenges to gender 
equity remain especially outside higher education, in particular in terms of employment and 
other areas of gender discrimination. While we expect progress to continue, we know that a 
major setback in the democratic political environment could bring a quick reversal of fortunes. 
 
14 We have noted the small number of about 380 women allowed into medical school by the Taliban between 
1996 and 2001. 
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We have seen that in the past in the case of the failure of earlier efforts by King Amanullah to 
improve education for women. There are strong traditions of exclusion both from historical and 
contemporary perspectives that could reverse the progress made. That makes continued 
financial and technical support vital. 
  Sustained progress may not be easy and there will no doubt be some backsliding and 
losses along the way. Part of the problem is that there is not a strong constituency for gender 
equity yet nationally. Indeed, those fostering gender equity remain badly outnumbered, poorly 
funded, and often lacking in political experience. The successes to date suggest the significance 
of the focus on higher education, of enlightened leadership, careful explanations of the 
importance of freedom and equality, ongoing education about these issues, and continuation of 
the major efforts underway to overcome the kinds of obstacles we have detailed in this 
presentation. What is remarkable, however, is that in the face of such major obstacles, including 
more than 37 years of war, people have been able to bring about as much change as has taken 
place to date in Afghan higher education. 
While broad participation and publicity are usually important to success in policy 
matters, in some cases in which attitudes are mixed and people are very sensitive to chances, as 
has been the case with gender in Afghanistan, the best strategy may not be an active public 
crusade with the likelihood that emotional opposition will be stirred up and perhaps lead to 
violence. Rather a quiet approach seems to work better – as it has in the case of improving the 
situation for women in higher education in Afghanistan. 
           Along with the Higher Education Gender Strategy released in July 2016, the Ministry of 
Women’s Affairs recently launched an action plan (Ashrafi, 2016) in December 2016, to help 
foster effective enforcement of the Elimination of Violence against Women (EVAW) Presidential 
Decree of 2009. That should help improve the situation for women more broadly. As we look 
back on the period since the defeat of the Taliban at the end of 2001, we can see tremendous 
progress in higher education, from no women in schools and higher education institutions 
(except a few in medicine as we have noted) to more than 35% young women in schools and 
28% women students in higher education. Put together with the release of the Higher Education 
Gender Strategy in 2016 by the Ministry of Higher Education, the revised and expanded Sexual 
Harassment Policy in 2015, and new efforts by the Ministry of Women’s Affairs to end violence 
against women with strong presidential support, all this bodes well for advancing gender equity 
in Afghanistan. 
 
Acknowledgements 
           
We wish to thank the many people who assisted us in the preparation of this manuscript, especially 
those who so bravely discussed the sensitive issues related to their experiences with sexual 
harassment and discrimination. We especially want to acknowledge the many contributions of 
Professor M. O. Babury, Deputy Minister of Higher Education (MOHE) and now Advisor to 
President Ghani on higher education, who gave us access to MoHE data, encouraged our analysis of 
the data, and provided us with additional information and permission to use it when we needed it. 
We also want to thank the Center for International Education at the University of Massachusetts, 
Amherst which employed us and its then director Prof. Joseph Berger for supporting this project 
and giving us the freedom to explore the issue of gender equity as part of our work on several 
different projects and mostly on our own. In addition, we are indebted to assistance from Mujtaba 
Hedayet and Hassan Islami for help with data analysis and other assistance and to Santwana 
Dasgupta for information about the Asia Foundation projects supporting women’s education. 
The Struggle for Higher Education Gender Equity Policy in Afghanistan 19 
 
Finally, we want to thank several people at Education Policy Analysis Archives for their thoughtful 
assistance including Stephanie McBride-Schreiner, Audrey Amrein-Beardsley, and Iveta Silova. Most 
of all we owe a great deal of appreciation to our former colleagues at the MoHE, HEP, USWDP, 
and to the students, faculty members, and administrators of Afghan higher education institutions for 
their generous cooperation, information, time, and friendship. 
References 
Ashrafi, N. (2016). New strategy launched to effectively implement EVAW law. In Tolo News. 
Retrieved from http://www.tolonews.com/en/afghanistan/28717-new-strategy-launche...  
Asia Foundation. (2015a). Support for girls preparing for the Kankor Examination. [Concept Note]. 
Kabul, Afghanistan: Author. 
Asia Foundation. (2015b). A survey of the Afghan people: Afghanistan in 2015. Kabul, Afghanistan: 
Author. 
Babury, M. O., & Hayward, F. M. (2013). A lifetime of trauma: Mental health challenges for higher 
education in a conflict environment. Education Policy Analysis, 21(70). 
https://doi.org/10.14507/epaa.v21n68.2013 
Brodsky, A. (2011). Centuries of threat, centuries of resistance: The lessons of Afghan women’s 
resilience. In J. Heath & A. Zahedi, Land of the unconquerable: The lives of contemporary Afghan 
women. Berkeley: University of California Press. 
Estivill, J. (2003). Concepts and strategies for combating social exclusion: An overview. STEP/Portugal: 
International Labor Organization. 
George, N. (2016, December 7). India records huge spike in ‘honor killings’ in 2015. Washington Post. 
Retrieved from http://www.washingtonpost.com/world/asia-pacific/india-reors-hu 
Government of Afghanistan. (2007). National action plan for women of Afghanistan. Kabul, Afghanistan: 
Government of Afghanistan. 
Graham-Harrison, E. (2014, February 4). New Afghan law to silence victims of violence against 
women. The Guardian.  
Hayward, F. (2011) Gender challenges in higher education, Kabul, Afghanistan. [Unpublished 
internal document]. MoHE.  
Hayward, F. (2012), Gender challenges in higher education: The critical need for residence halls for female students. 
Kabul: MoHE. 
Hayward, F. (2015). Transforming higher education in Afghanistan: Success amidst ongoing struggles. Ann 
Arbor: Society for College and University Planning. 
Karzai, H. (2009). Elimination of violence against women. Kabul, Afghanistan: Office of the President. 
Lamb, C. (2002). The sewing circles of Herat: A personal voyage through Afghanistan. New York: Harper. 
Lenoir, Rene. (1947). Les exclus: Un Francais sur dix. Paris: Seuil. 
Ministry of Education. (2015). National education for all review. Kabul, Afghanistan: Ministry of 
Education. 
Ministry of Higher Education. (2009a). Byelaws for ethics and discipline. Kabul: Ministry of Higher 
Education. 
Ministry of Higher Education. (2009b). National higher education strategic plan: 2010-2014. Kabul: 
Ministry of Higher Education.  
Ministry of Higher Education. (2013). Kankor examination results for the year 2012. Kabul: MoHE. 
(Original work published in Dari). 
Ministry of Higher Education. (2015a). Policy on elimination of discrimination and sexual harassment in 
universities and institutions of higher education. Kabul: Ministry of Higher Education. 
Education Policy Analysis Archives  Vol. 27 No. 139 20 
 
Ministry of Higher Education. (2015b). Dormitory students statistical tables for universities. Kabul: Plan and 
Policy Directorate, MoHE 
Ministry of Higher Education. (2016a). Higher education gender strategy. Kabul: Ministry of Higher 
Education. 
Ministry of Higher Education. (2016b) National higher education strategic plan: 2016-2020. Kabul, 
Afghanistan: MoHE. 
Mora, E. (2014). Report: Suicide deaths in Afghanistan higher than murder, war deaths 
combined. Breitbart News. Retrieved from: https://www.breitbart.com/national 
=security/2014/09/13/afghanistan-4-136-cases-of-self-i... 
Panter-Brick, C., Eggerman, M., Gonzalez, V., & Safdar, S. (2009). Violence, suffering, and mental 
health in Afghanistan: A school-based survey. The Lancet, 374(9692). 
Rubin, A. (2015, October 14). Fear of Taliban drives women out of Kunduz. New York Times. 
Retrieved from http://www.nytimes.com/2015/15/world/asia/taliban-targeted-w 
Samaday, S. R. (2001). Education and Afghan society in the twentieth century. Paris: UNESCO. 
Sen, A. (1999). Development as freedom. New York: Alfred A. Knopf. 
Sen, A. (2001). The many faces of gender inequality. Frontline, 18(22), 1-19. Retrieved from: 
http://www.frontline.in/static/html/f11822/18220040.htm  
United Nations. (2013). United Nations gender inequality index. New York: Author. 
United Nations. (2015). United Nations human development indicators. New York: Author. 
UNESCO. (2016). Enhancing of literacy in Afghanistan program. Kabul: Author. Retrieved from: 
http://wwwunesco.org/new/en/kabul/education/enhancement-of-litera...  
UNDP. (2013). Human development report: United Nations gender inequality index. New York: United 
Nationals Development Program. Retrieved from: http://hdr.undp.org/3n/content/gender-
inequality-index...  
UNDP. (2016). Human development reports: Country profiles. Human Development Indicators. New 
York: United Nations Development Program, Afghanistan Profile. Retrieved from: 
http://hdrundp.org/en/countries/profiles/AFG…      
Woetzel, J.,  Madgavkar, A., Ellingrud, K., Labaye, E., Devillard, S., Kutcher, E., … Krishnan, M. 
(2015). The power of parity: How advancing women’s equality can add $12 trillion to global growth. San 
Francisco: McKinsey Global Institute. Retrieved from 
http://ma.mckinsey.com/practicecrm/MGI_Power_of_parity.pdf  
World Bank. (2005). National reconstruction and poverty reduction – The role of women in Afghanistan’s 
future. Washington DC: Author. 
World Bank. (2016). PID Report No: PIDC58071. Washington DC: Author. Retrieved  from: 
www.worldbank.org/curated/en/567931476388601804/pdf/SH-PRW-PID-CP-P159281-
10-13-2016-1476388595328pdf.  
World Health Organization. (2010). World health statistics 2010. Geneva: Author. 
 
The Struggle for Higher Education Gender Equity Policy in Afghanistan 21 
 
About the Authors 
 
Fred M. Hayward 
University of Massachusetts, Amherst 
haywardfred@hotmail.com  
Fred M. Hayward is a specialist on higher education with more than 25 years of experience as an 
educator, scholar, senior administrator and higher education consultant. He has a Ph.D. and 
Master’s from Princeton University and a B.A. from the University of California.  He has taught at 
the University of Ghana, Fourah Bay College in Sierra Leone, and the University of Wisconsin-
Madison where he was Professor of Political Science, department chair, and Dean of International 
Programs. He was Executive Vice President of the Council on Higher Education Accreditation and 
Senior Associate for the American Council on Education for more than ten years. He has been a 
higher education consultant for the World Bank, Carnegie Corporation, Ford Foundation, Academy 
for Educational Development (AED), USAID, several ministries of education and universities 
focusing on higher education change, governance, strategic planning, and accreditation. Dr. 
Hayward has worked in Afghanistan on higher education starting in 2003 for AED, in 2005-2006 
for the World Bank, and since January 2009 through 2016 as an advisor to the Ministry of Higher 
Education through the University of Massachusetts, Amherst and the University Support and 
Workforce Development Program. He has written extensively on development issues and higher 
education with more than sixty articles and five books including: Transformation of Higher Education in 
Afghanistan: Success Amidst Ongoing Struggles, (2015), Society for College and University Planning.  
 
Razia Karim 
University of Massachusetts, Amherst 
raziakarim30@gmail.com 
Razia Karim, is a graduate student at the University of Massachusetts, Amherst and the recent 
recipient of a master’s degree (May 2017). She is a former Afghan employee of the USAID funded 
Higher Education Project based at the Ministry of Higher Education in Afghanistan where she 
worked as an Executive Assistant to the Deputy Minister for Academic Affairs from September 
2012 –August 2014. She was born in 1988 in Kabul, Afghanistan amid the civil war—a particularly 
violent period in Kabul especially for women who were more vulnerable to the conflicts. Her father 
wanted to safeguard the family from the violent groups and to provide his children with an 
education so they moved to Islamabad, Pakistan and lived there as refugee around 12 years. She did 
her primary, secondary and high school in Pakistan in refugee school. In 2009, she attended Bakhtar 
University in Afghanistan where she received a bachelor’s degree in Business Management. While in 
college she also worked for the Ministry of Higher Education. Her experiences in the Office of 
Deputy Minister for Academic Affairs, added to her professional capabilities, gave her a deep 
understanding of the higher education change effort led by Deputy Minister M. O. Babury. Working 
for him increased her administrative and research competences and enabled her to maintain close 
contact with Afghan higher education institutions as well as international projects that support 
higher education in Afghanistan. That work encouraged her to pursue her graduate program in the 
field of higher education administration at the University of Massachusetts with a scholarship and 
assistantship they provided. Her master’s thesis focused on issues of gender equity in Afghanistan.   
 
 
 
Education Policy Analysis Archives  Vol. 27 No. 139 22 
 
education policy analysis archives 
Volume 27 Number 139 November 4, 2019 ISSN 1068-2341 
 
 Los/as lectores/as pueden copiar, mostrar, distribuir, y adaptar este articulo, 
siempre y cuando se de crédito y atribución al autor/es y a Archivos Analíticos de Políticas 
Educativas, los cambios se identifican y la misma licencia se aplica al trabajo derivada. Más detalles 
de la licencia de Creative Commons se encuentran en https://creativecommons.org/licenses/by-
sa/2.0/. Cualquier otro uso debe ser aprobado en conjunto por el autor/es, o AAPE/EPAA. La 
sección en español para Sud América de AAPE/EPAA es publicada por el Mary Lou Fulton 
Teachers College, Arizona State University y la Universidad de San Andrés de Argentina. Los artículos que 
aparecen en AAPE son indexados en CIRC (Clasificación Integrada de Revistas Científicas, España) 
DIALNET (España), Directory of Open Access Journals, EBSCO Education Research Complete, 
ERIC, Education Full Text (H.W. Wilson), PubMed, QUALIS A1 (Brazil), Redalyc, SCImago 
Journal Rank, SCOPUS, SOCOLAR (China). 
 
Por errores y sugerencias contacte a Fischman@asu.edu 
 
Síganos en EPAA’s Facebook comunidad at https://www.facebook.com/EPAAAAPE y en 
Twitter feed @epaa_aape. 
 
The Struggle for Higher Education Gender Equity Policy in Afghanistan 23 
 
education policy analysis archives 
editorial board  
Lead Editor: Audrey Amrein-Beardsley 
Editor Consultor: Gustavo E. Fischman (Arizona State University) 
Associate Editors: Melanie Bertrand, David Carlson, Lauren Harris, Eugene Judson, Daniel Mirka Koro-
Ljungberg, Daniel Liou, Scott Marley, Molly Ott, Iveta Silova (Arizona State University) 
 
Cristina Alfaro  
San Diego State University 
Amy Garrett Dikkers University 
of North Carolina, Wilmington 
Gloria M. Rodriguez 
University of California, Davis 
Gary Anderson  
New York University  
Gene V Glass   
Arizona State University 
R. Anthony Rolle  
University of Houston 
Michael W. Apple  
University of Wisconsin, Madison  
Ronald Glass  University of 
California, Santa Cruz 
A. G. Rud  
Washington State University
  
Jeff Bale  
University of Toronto, Canada 
Jacob P. K. Gross   
University of Louisville 
Patricia Sánchez University of 
University of Texas, San Antonio 
Aaron Bevanot SUNY Albany Eric M. Haas WestEd Janelle Scott  University of 
California, Berkeley  
David C. Berliner   
Arizona State University  
Julian Vasquez Heilig California 
State University, Sacramento 
Jack Schneider University of 
Massachusetts Lowell 
Henry Braun Boston College  Kimberly Kappler Hewitt 
University of North Carolina 
Greensboro 
Noah Sobe  Loyola University 
Casey Cobb   
University of Connecticut  
Aimee Howley  Ohio University Nelly P. Stromquist   
University of Maryland 
Arnold Danzig   
San Jose State University  
Steve Klees  University of Maryland 
Jaekyung Lee SUNY Buffalo  
Benjamin Superfine  
University of  Illinois, Chicago 
Linda Darling-Hammond  
Stanford University  
Jessica Nina Lester 
Indiana University 
Adai Tefera  
Virginia Commonwealth University 
Elizabeth H. DeBray  
University of Georgia 
Amanda E. Lewis  University of 
Illinois, Chicago      
A. Chris Torres 
Michigan State University 
David E. DeMatthews 
University of Texas at Austin 
Chad R. Lochmiller Indiana 
University 
Tina Trujillo     
University of California, Berkeley 
Chad d'Entremont  Rennie Center 
for Education Research & Policy 
Christopher Lubienski  Indiana 
University  
Federico R. Waitoller  
University of Illinois, Chicago 
John Diamond  
University of Wisconsin, Madison 
Sarah Lubienski  Indiana University Larisa Warhol  
University of Connecticut 
Matthew Di Carlo  
Albert Shanker Institute 
William J. Mathis  
University of Colorado, Boulder 
John Weathers University of  
Colorado, Colorado Springs 
Sherman Dorn 
Arizona State University 
Michele S. Moses  
University of Colorado, Boulder 
Kevin Welner  
University of Colorado, Boulder 
Michael J. Dumas  
University of California, Berkeley 
Julianne Moss   
Deakin University, Australia  
Terrence G. Wiley  
Center for Applied Linguistics 
Kathy Escamilla   
University ofColorado, Boulder 
Sharon Nichols   
University of Texas, San Antonio  
John Willinsky  
Stanford University  
Yariv Feniger Ben-Gurion 
University of the Negev 
Eric Parsons  
University of Missouri-Columbia 
Jennifer R. Wolgemuth  
University of South Florida 
Melissa Lynn Freeman  
Adams State College 
Amanda U. Potterton 
University of Kentucky 
Kyo Yamashiro  
Claremont Graduate University 
Rachael Gabriel 
University of Connecticut 
Susan L. Robertson 
Bristol University 
Miri Yemini 
Tel Aviv University, Israel 
 
 
Education Policy Analysis Archives  Vol. 27 No. 139 24 
 
archivos analíticos de políticas educativas 
consejo editorial 
 Editor Consultor: Gustavo E. Fischman (Arizona State University) 
Editores Asociados: Felicitas Acosta (Universidad Nacional de General Sarmiento, Argentina), Armando Alcántara 
Santuario (Universidad Nacional Autónoma de México), Ignacio Barrenechea, Jason Beech (Universidad de San 
Andrés), Angelica Buendia, (Metropolitan Autonomous University), Alejandra Falabella (Universidad Alberto 
Hurtado, Chile), Carolina Guzmán-Valenzuela (University of Chile), Veronica Gottau (Universidad Torcuato Di 
Tella), Antonio Luzon, (Universidad de Granada), José Luis Ramírez, (Universidad de Sonora), Paula Razquin, Axel 
Rivas (Universidad de San Andrés), Maria Veronica Santelices (Pontificia Universidad Católica de Chile), Maria 
Alejandra Tejada-Gómez (Pontificia Universidad Javeriana, Colombia) 
 
Claudio Almonacid 
Universidad Metropolitana de 
Ciencias de la Educación, Chile 
Ana María García de Fanelli  
Centro de Estudios de Estado y 
Sociedad (CEDES) CONICET, 
Argentina 
Miriam Rodríguez Vargas 
Universidad Autónoma de 
Tamaulipas, México 
Miguel Ángel Arias Ortega 
Universidad Autónoma de la 
Ciudad de México 
Juan Carlos González Faraco 
Universidad de Huelva, España 
José Gregorio Rodríguez 
Universidad Nacional de Colombia, 
Colombia 
Xavier Besalú Costa  
Universitat de Girona, España 
María Clemente Linuesa 
Universidad de Salamanca, España 
Mario Rueda Beltrán Instituto de 
Investigaciones sobre la Universidad 
y la Educación, UNAM, México 
Xavier Bonal Sarro Universidad 
Autónoma de Barcelona, España   
 
Jaume Martínez Bonafé 
 Universitat de València, España 
José Luis San Fabián Maroto  
Universidad de Oviedo,  
España 
 
Antonio Bolívar Boitia 
Universidad de Granada, España 
Alejandro Márquez Jiménez 
Instituto de Investigaciones sobre la 
Universidad y la Educación, UNAM, 
México 
Jurjo Torres Santomé, Universidad 
de la Coruña, España 
José Joaquín Brunner Universidad 
Diego Portales, Chile  
María Guadalupe Olivier Tellez, 
Universidad Pedagógica Nacional, 
México 
Yengny Marisol Silva Laya 
Universidad Iberoamericana, México 
Damián Canales Sánchez 
Instituto Nacional para la 
Evaluación de la Educación, México  
 
Miguel Pereyra Universidad de 
Granada, España 
Ernesto Treviño Ronzón 
Universidad Veracruzana, México 
Gabriela de la Cruz Flores 
Universidad Nacional Autónoma de 
México 
Mónica Pini Universidad Nacional 
de San Martín, Argentina 
Ernesto Treviño Villarreal 
Universidad Diego Portales Santiago, 
Chile 
Marco Antonio Delgado Fuentes 
Universidad Iberoamericana, 
México 
Omar Orlando Pulido Chaves 
Instituto para la Investigación 
Educativa y el Desarrollo Pedagógico 
(IDEP) 
Antoni Verger Planells Universidad 
Autónoma de Barcelona, España 
Inés Dussel, DIE-CINVESTAV, 
México 
 
José Ignacio Rivas Flores 
Universidad de Málaga, España 
Catalina Wainerman  
Universidad de San Andrés, 
Argentina 
Pedro Flores Crespo Universidad 
Iberoamericana, México 
 Juan Carlos Yáñez Velazco 
Universidad de Colima, México 
 
   
 
The Struggle for Higher Education Gender Equity Policy in Afghanistan 25 
 
 
arquivos analíticos de políticas educativas 
conselho editorial 
Editor Consultor:  Gustavo E. Fischman (Arizona State University) 
Editoras Associadas: Kaizo Iwakami Beltrao, (Brazilian School of Public and Private Management - EBAPE/FGV, 
Brazil), Geovana Mendonça Lunardi Mendes (Universidade do Estado de Santa Catarina), Gilberto José Miranda, 
(Universidade Federal de Uberlândia, Brazil), Marcia Pletsch, Sandra Regina Sales (Universidade Federal Rural do 
Rio de Janeiro) 
 
Almerindo Afonso 
Universidade do Minho  
Portugal 
 
Alexandre Fernandez Vaz  
Universidade Federal de Santa 
Catarina, Brasil 
José Augusto Pacheco 
Universidade do Minho, Portugal 
Rosanna Maria Barros Sá  
Universidade do Algarve 
Portugal 
 
Regina Célia Linhares Hostins 
Universidade do Vale do Itajaí, 
 Brasil 
Jane Paiva 
Universidade do Estado do Rio de 
Janeiro, Brasil 
Maria Helena Bonilla  
Universidade Federal da Bahia  
Brasil 
 
Alfredo Macedo Gomes  
Universidade Federal de Pernambuco 
Brasil 
Paulo Alberto Santos Vieira  
Universidade do Estado de Mato 
Grosso, Brasil 
Rosa Maria Bueno Fischer  
Universidade Federal do Rio Grande 
do Sul, Brasil 
 
Jefferson Mainardes  
Universidade Estadual de Ponta 
Grossa, Brasil 
Fabiany de Cássia Tavares Silva 
Universidade Federal do Mato 
Grosso do Sul, Brasil 
Alice Casimiro Lopes  
Universidade do Estado do Rio de 
Janeiro, Brasil 
Jader Janer Moreira Lopes  
Universidade Federal Fluminense e 
Universidade Federal de Juiz de Fora, 
Brasil 
António Teodoro  
Universidade Lusófona 
Portugal 
Suzana Feldens Schwertner 
Centro Universitário Univates  
Brasil 
 
 Debora Nunes 
 Universidade Federal do Rio Grande 
do Norte, Brasil 
Lílian do Valle 
Universidade do Estado do Rio de 
Janeiro, Brasil 
Flávia Miller Naethe Motta 
Universidade Federal Rural do Rio de 
Janeiro, Brasil 
 
Alda Junqueira Marin 
 Pontifícia Universidade Católica de 
São Paulo, Brasil 
Alfredo Veiga-Neto 
 Universidade Federal do Rio 
Grande do Sul, Brasil 
 Dalila Andrade Oliveira 
Universidade Federal de Minas 
Gerais, Brasil 
 
 
 
